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Rationale for Partnership

• Children and young people with Special Educational Needs (SEN) 

accessing MGS programmes

• Including pupils with autism in MGS programmes

• Increasing numbers in primary schools (NCSE, 2016)

• 1 in 65 pupils in schools have autism

• Special classes primary: 2001: 34 2014: 380

• Early intervention: 2001: 3 2014: 127
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Inclusion of pupils with autism 
in MGS programmes

Two year research and training partnership between MGS and Centre for 

Special Educational Needs, Inclusion and Diversity (CSENID) 

Phase 1:
• 2 day training on autism: June 2015

• Con Tutti Discovering Music programme: June - September 2015

Phase 2:
• Multiple Case Study: September - December 2015
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Teaching Pupils with Autism 
Dyad of Impairments (APA, 2013) 

Teachers’ natural teaching style (Jordan, 2008)

Characteristics of good practice
◦ Knowledge of autism

◦ Understanding and response to individual differences

◦ Selection and implementation of effective evidence based interventions

◦ Positive behaviour supports

◦ Structured learning environments

◦ Development of social and communication skills (NCSE, 2016)
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CPD and Teachers of Music 
to Pupils with SEN

• Musicians without specific training in teaching and pedagogy (Brotons, 2001)

• Ill prepared for teaching pupils with SEN (Gerrity et al, 2013)

• Training opportunities:
• Short in duration
• Little information on specific instructional techniques
• Few opportunities for hands-on experiences
• Limited opportunities for feedback on practice (Hahn, 2010)

• Skills, confidence and competence through field experience

(Van Weelden and Whipple, 2005)

6



Models of CPD
Models of CPD Characterised by Purpose of Model

Training model

Cascade model

Focus on skills delivered by expert

Sharing and dissemination of information at institution 

level

Transmissive

Mentoring model

Community of practice

model

Relationship to support teacher

Development of professional learning community

Transitional

Transformative model Experimentation of different practices

Integration of several models to affect change

Transformative

Adapted from Kennedy, 2005

Increasing 

capacity for 

professional 

development
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CPD for MGS tutors: Our Research

•Survey
•18 MG Tutors
•Training model

Phase 1

•Multiple case study
•3 MGS Tutors
•Mentoring model

Phase 2
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Data Collection Instruments by Phase

Phase 1: • Post-training questionnaire (Hartley Mc Andrew et al, 2014) 

Phase 2:

• Systematic Observation Tool
• Focus groups with MGS tutors
• Semi-structured observation of tutors (Jones et al, 2009)
• Written feedback to MGS tutors following observations
• Reflective Journals MGS tutors
• Focus group with two class teachers
• Semi-structured interview with class teacher
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THEMES

Perspectives and 
Attitudes 
towards 

including pupils 
with autism in 

MGS 
programmes Professional 

Development
for MGS tutors 
working with 
pupils with 

autism

Methodologies 
and Strategies to 

promote the 
inclusion of 
pupils with 

autism in MGS 
programmes

Impact of MGS 
classes on 
pupils with 

autism

Building 
Relationships
through music
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MGS tutors’ CPD: Past Experiences

So I suppose my initial response was emotional because I hadn’t any experience 
with children ….. So to see the range of the spectrum, like a spectrum is a perfect 

word for it because it is so varied, the range of challenges and I suppose the 
needs of each child on their own are so varied. So when I saw the different 

children and some were verbal and some were non-verbal, it was very difficult 
you know. I suppose that’s a good thing to have: to have that initial shock factor  

(Tutor 2 Focus Group)

We went on a music and autism course at _____ and that is where I got  (T2)’s 
shock factor with lots of video evidence of things and lot of non-verbal, the whole 
range but showed what you could come across and I hadn’t thought about how 

little you need, you needed to put your steps up so that’s where I got my 
awakening. Oh gosh that’s really different, much lower than I would have 

thought and then, obviously this is another step to preparing for the challenge 
(Tutor 3 Focus Group)
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MGS tutors’ CPD: Past Experiences

There was always the thing of, with Music Generation, everybody has to be 
included and who was interested and I was always interested in working with 
children with disabilities anyway. There was no real formal training but I said 

absolutely I’d love to do it. But you’re kind of thrown in and sink or swim and self-
taught. Those lows, just getting into the car and going ‘Oh god!’ It just drains 
you…As a teacher I had to refocus without any formal training that was quite 

difficult. (Tutor 2 Focus Group)

Now I can see I was hugely unprepared for it. …I think now I could have been 
more effective getting things across. … It is very frustrating to leave someone left 

out (Tutor 1 Focus Group)
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Two Day 
Training
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Post-training: 
Knowledge of Autism
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2 day training: 
2 day training: 

Knowledge of Autism
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2 day training: 
Post-training: 

Knowledge of Autism

Having a window on the inner experience of the child/adult with autism 
and their perspective and experience. I found this both painful and 

enlightening (Respondent 1 Online Questionnaire)

Have been given a big step towards gaining key skills and awareness of 
various needs of children with autism (Respondent 4 Online 

Questionnaire)

I feel I gained a lot of knowledge and practical advice for adapting lessons 
for children with autism (Respondent 6 Online Questionnaire)
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Post-training: 
Attitudes to Teaching Pupils with Autism

I feel prepared after today and the discussions and stuff has helped me bring things 

down to where they should be I know I could go and plan. I feel confident doing that 

(Tutor 2 Focus Group)

Well I feel a lot more confident now. Very happy to be going into it. Initially I was 

delighted to get the work because I’m interested in it although I didn’t feel particularly 

skilled at it. Some experience but not skilled but now I feel much more confident about 

creating lesson plans (Tutor 1 Focus Group)
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Post-training: 
Attitudes to Teaching Pupils with Autism

I come from a teaching background, a secondary teacher, with differentiation so …so I 
feel prepared after today and the discussions and stuff (today) has helped me bring 

things down to where they should be. I know I could go and plan. I feel confident doing 
that. My worrying part, I feel confident doing that in the planning, the worrying part 

would probably be I would like to go in and see before I do a first session because I’d like 
to see what are the students like, do I have verbal, do I have non-verbal, what are the 

methods that they use, what are the words they use for certain things, behaviour 
modification that sort of thing? That’s where I would be like not so sure 

(Tutor 4 Focus Group)
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Post-training: 
Attitudes to Teaching Pupils with Autism

I would have said ‘Not Confident’ before the training, now I have some training, but no practical 

experience. Also, I haven't fully integrated the two days of intense information given 

(Respondent 1 Online Questionnaire)

As I have not yet taught in an autism unit I feel I need the hands on experience I will get from 

starting my teaching. I would also love to do some observations of others to further develop my 

lessons and ideas (Respondent 6 Online Questionnaire)

I feel also that expanding my knowledge practically with hands on ideas in music sessions and a 

broader knowledge of individual needs i.e. the different types of autism and how to best address 

these individual needs through music would be helpful (Respondent 4 Online Questionnaire)
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Adapted from Kennedy, 2005

Phase Model of CPD Characterised by

Phase 1 Training model

Cascade model

Focus on skills  delivered by 

expert

Sharing and dissemination of 

information at institution level

Phase 2 Mentoring model

Community of practice model

Relationship to support teacher

Development of professional 

learning community

Transformative model Experimentation of different 

practices

Integration of several models to 

affect change
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Mentoring Model: Confidence
Session 2: Felt quite isolated and under pressure. Ended session 
ten minutes early as was exhausted….Not sure if I’m happy to 

continue with classes as did not feel comfortable. Is it worth it for 
me? (Tutor2 Reflective Journal)

I thought I was more comfortable than I was. I thought, oh yeah, I 
can do this…. you feel overwhelmed some days and maybe I’m not 
as good as I think I am. By the end, I was more confident with the 

children as a teacher and also, as an individual. I have needs in the 
classroom as well. I have my own space that I require and the 

children equally so (Tutor 2 Focus Group)
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Mentoring Model: Confidence
I had one week that stands out….I was going, yes we can do it and it’s 

amazing and the kids are amazing and we’re amazing and everything is 
amazing and you can change the world just by doing a music class….I 

think it was week 8. There was more movement and more participation 
with the children and it started to click. The children were more 

comfortable and we were more comfortable and more confident. It all 
kind of amalgamated into a really nice feeling in the lesson which was 

really rewarding (Tutor 2 Focus Group) 

Something happened in those couple of weeks and the next week it was 
even better. Really amazing (Tutor 3 Focus Group)
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Mentoring Model: Confidence
Meeting with Ailbhe and Fiona over midterm helped me realise that there 

is flexibility in approaches – which gave me confidence

(Tutor1 Reflective Journal)

I really feel we turned some virtual corner it was such a great class and all 
of your suggestions re. schedules and turn taking etc. have really helped. It 

was an honour to teach and witness such a profound change in our 
beautiful students today (T2 Email to researchers)

Such a great class this morning and felt a great buzz all day after it. 
Thanks very much for the lovely feedback (T3 Email to researchers)
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Mentoring Model: 
Knowledge of Teaching Pupils with Autism

• Evidence based strategies

• Response to individual needs

• Positive behaviour support

•Development of social communication and social interaction
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Reflection on future CPD
• Cascade model

I think we would all have a lot to offer in terms of advice 
and suggestions (Tutor 1 Focus Group)

• Mentoring 
Getting people to come in and observe how we do it. Observation is one 

of the biggest things, one of the biggest tools (Tutor 3 Focus Group)

• Communities of practice
I would love it if we had the time. If we had once every two weeks to 

get together and discuss things like that. (Tutor 1 Focus Group)
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Conclusions: 
Models of CPD

Model of CPD Application in Con Tutti Research Project Purpose of Model

Training model

Cascade model

2 day training

MGS tutors 

Transmission

Mentoring model

Community of practice model

Researchers supporting MGS tutors
MGS tutors mentoring each other

MGS community of ASD experienced and knowledgeable 
practitioners

Transitional 

Transformative model Experimentation of different practices
Integration of several models to affect change

Transformative

Increasing 

capacity for 

professional 

development
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• MGS tutors should receive on-going training in regards to
current practice in the inclusion of pupils with autism.

• A mentoring structure should be put in place in MGS to
support tutors including pupils with autism.

• A support structure should be created so that MGS tutors
can support and mentor each other as they continue to
include pupils with autism.

• Extend the community of practice to include all MGS tutors
working with pupils with autism.

Recommendations for MGS
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Training

Mentoring
system

Communities 
of practice

Adapted from Kennedy, 2005

Recommendation: A  Transformative Model 
of CPD for Teachers of Music to Pupils with 

Autism
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Final thought

Session 8: Inspiring, beautiful and rewarding! 

You can change the world through music 

(Tutor2 Reflective Journal)
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